
1 
 

TEACHER EDUCATION AND QUALITY ASSURANCE IN 
NIGERIA 

 
By 

 
THERESA NGOHILE SAMU  

Department of Primary Education Studies, 
Federal College of Education,  

Eha-Amufu. 
 
 

Abstract 
No educational system can rise above the level of its teachers. Many laudable 
educational programmes have failed mainly because they did not take into 
account the “teacher factor”. The successful implementation of this 
programme must take into account the required human resources and the 
teachers in particular, both in numbers and in quality. Hence, this paper is 
concerned with the challenges and prospects in innovation in Nigerian 
educational system. It made an analysis of the objectives, the curriculum 
content and the structure of the primary education, the structure and 
programmes of the institutions meant to produce the teachers. It also 
considered the implication of such knowledge and the skills in the execution of 
the primary school curriculum and in relation to primary school structure. 
Based on the analysis, the paper made observations, reached conclusions and 
made recommendations.  

 
The production of quality, effective and efficient workers for any organization 

depends on the organizational culture.  Organizational culture in Ezeh (2006) is the 
unifying  and shared pattern of thoughts, feelings, values and actions that serve  to bind 
together organizational members and distinguish them from non-member. More so, 
Schein (1992) defines organizational culture as “a pattern of shared basic assumptions 
that the group learned as it solved its problems of external adaptation and internal 
integration that has worked well enough to be considered valid and therefore to be 
taught to new members as the correct way to perceive, think and feel in relation to those 
problems”. 
 In effect, organizational culture in teacher’s education should be unifying and 
shared patterns of education that would emphasize the requirement of the institutions, 
roles and expectation, defines roles clearly and believe that the desired result will 
ensure, regardless of who the role incumbents are, provided they have the necessary 
technical conceptual and human skills (Eresimadu, 1987:187) 
 Organizational culture in this context should emphasize the need to produce 
teachers who would in turn emphasize excellence in character and in learning in 
handling primary schools and N.C.E students. Emphasis on excellence is important 
because the success of other level of education rests on primary school education. This 
is probably why the National Policy on Education (Revised 1981) states that “since the 
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rest of the education system is built upon it, the primary level is the key to the success or 
failure of the whole system”. Why then does the Government neglect primary school 
education? 
 Emphasis on excellence, effectiveness, efficiency and qualitative teacher 
education (not programmes) starts right from the conduct of entrance examination and 
continues throughout the individual’s career as a teacher. But most often, the 
organizational culture entrance examination and selection into the teacher training 
college is not followed strictly and this create problems and these problems are 
discussed later in this paper. 
 
Concept of Quality Assurance 
 Quality assurance then is a statement expressing certainty about the intelligible 
features which teachers and their teachings are identified. This assurance covers traits, 
characters, capabilities and other distinguishing attribute that make teachers outstanding 
in all ramifications. For effective achievement of these attribute in teachers, the culture 
of entrance examination and selection should be reconsidered. 
 
Challenge of Entrance Examination and Selection into Teachers Training 
Institution 
 The entrance examination to teachers training institution (TC11 and N.C.E 
awarding institution) was abolished and replaced with the School Certificate Holders 
and W.A.E.C Attempted Holders. Considering the first category of certificate/subjects, 
the reliability of the results obtained in W.A.E.C are now questionable due to the level 
and types of examination malpractices and misconducts in schools in Nigeria. They now 
have what they called “special centre” where candidates do all sort of things to pass the 
examinations in good grades. J.A.M.B and W.A.E.C as examinations bodies have these 
centre. They pay their children’s ways into such centre. They pay University 
undergraduates to sit the examination for their children. J.A.M.B and W.A.E.C co-
coordinators colonize these centre to organize candidates who in turn pay them (the 
supervisors and invigilators) to be allowed to carry out their exam malpractices with 
authority undisturbed. If selection should be based on the result of such exams, it is 
possible to pick candidate who obtained high scores through cheating in preference to 
candidate who had lower grades but are honest. You find most of the cheaters in 
colleges of education where they are admitted to do pre-NCE and some who come in 
with high JAMB Poly aggregates only to fail more than ten (10) courses in either first 
semester Pre-NCE or first semester year one exams. 
 The situation is worse where holders of the Government class are not subjected 
to any form of entrance examination before selection into the teachers training colleges. 
Example is NTI, Distance programme where such candidates are being admitted and 
trained for one or more years in the principles of teaching and not necessarily and 
primarily in the subjects that they are to teach, applying the principles and processes of 
teaching. After the training, they are issued with TC 11 certificates and pushed into our 
primary schools to teach. What can such “teacher” teach? Can any of them handle 
primary one pupil in English and Mathematics effectively and efficiently? Personal 
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interviews and contacts show that most of them cannot even spell and write the names of 
their pupils correctly in the register yet Government allows them to toy with the 
education of our children. One won’t blame them because they can only give what they 
have. 
 Muoghalu (2006) outlined these defects saying: 
 Reforms in education are essential on a number of grounds. As NEEDS noted, 
50% of Nigerian people are children and so improvement in education are given top 
priority. Secondly, the unsuitability of current education content has not succeeded in 
preparing children for the world of work apart from predominantly white-collar-job. 
Thirdly, societal vices have invaded education. These include examination malpractices, 
cultism, certificate racketeering (because of over bloated emphasis on certificate for 
certificate sales in the country), widespread corruption and cheating in the system, such 
as the hand-out syndrome, sexual abuse, manipulation of result s by teachers, irregular 
attendance to schools and classes by teachers, etc. 
 Consequently, pupils who are the majority in the number of children in Nigeria, 
who would have done well in primary school, are branded weak pupils probably because 
of poor teaching. Most of them are scared away from the school partially or completely 
by poor teaching. They are called drop outs. Their interests to go to school are killed 
right from primary school. No wonder Ukeje (1980) lamented on the same situation 
saying: 
 Either by accident or by design, we tend to have our best brains cure our sick, 
design our roads and bridges and make and interpret our laws while our poorest brains 
teach our youth. The consequence of this is hospitals that kill more than they can cure, 
roads that wash away after one rainy season, and telephones that are perpetually out of 
order, incongruous law and purchased justice. 
 In primary school in Nigeria, most teachers are cheating instead of teaching. 
They abandon the teaching job for which they are being paid to engage in petty trading, 
farming and even contracts. Majority do not conduct research to get more knowledge for 
qualitative teaching and for upgrading of knowledge and ideas. Their lessons are most 
unprepared. They copy their previous lesson note to upgrade old and outdated 
knowledge, methods and techniques. 
 Recently, for instance, Benue State employed about 1000 primary school 
teachers to boost teaching of English and Mathematics but the selection was influenced. 
The selection mainly based on lists of brothers and sisters or relations from politicians to 
the detriment of our schools. The factor does not relate to teaching performance and 
competence to produce quality assurance and teachers education. There is the tendency 
for poor candidate to be selected more than the good ones who do not have godfather. 
This is equally the situation wherever interviews are conducted for employment in 
Nigeria. 
 Innovation in the selection should be that the teachers should have human skills. 
The candidates who should be trained or employed as a teacher should have abilities, 
interests, values, character and dispositions suitable with other requirements of teaching. 
They should be able to make purposeful, direct and strong mental and physical efforts 
towards the solution of problem as qualities of a leader. 
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 They should be able to associate successfully with others in the solution of the 
problems, to participate in friendly groups to qualify as teachers. They should be able to 
access environmental conditions objectively and realistically to adjust well to irritations, 
irrational thoughts, speeches and action, frustrations and confusion. 
 But most teachers of today do not have these attribute and attitudes to life. 
These qualities should be added qualifications to the scholarly training for teachers 
because they are similarly administrators. They are administrators in the classroom. So 
teachers training colleges charged with the responsibility of producing quality and 
effective primary school teachers should try to develop these qualities in their students 
for effective and qualitative primary school teaching. But unfortunately what is 
uppermost in the minds of teachers today is the financial expectation from their petty 
trading, contracts and of their students who pay them either in cash or in kind to pass 
their exams. 
 
Prospects for Quality Assurance of Teacher Education in Primary Schools in 
Nigeria 
1. The organizational culture should be followed and maintained in entrance 

examination and selection of trainees in primary schools. It should be unifying 
shared pattern of education that will emphasize the requirements of the institution’s 
roles and expectations be it in public or private institution. 

2. The entrance examination into the teacher training colleges should be re-introduced 
for quality assurance in selection. 

3.  Teacher Registration Council of Nigeria should conduct interviews for the teachers 
they register to enhance quality assurance in teaching. 

4. Teachers should be trained and re-trained technically to value teaching methods 
and styles to meet the changing circumstances in profession. 

5. Government should be organizing training on- the-job programmes from time to 
time for teachers during the long vacation. 

These objectives call on the stakeholders in training of primary school teachers 
to adopt the principles of total quality management (TQM) as advocated by the Mohash 
University and Ijeoma and Osagies as they strive to improve in their qualitative and 
effectiveness of their operations following the organizational culture. 
 
Conclusion 
 In summary, for quality and effective teachers in primary schools in Nigeria, the 
outlined prospects should be given a trial. This would serve as a continuous process 
aimed at encouraging the teachers as the best judges of quality, deserving the best 
quality effective and enviable position to render quality services in the primary schools. 
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